
Jessica Kline

MSU MA 

student

TRAUMA-INFORMED 

TEACHING



 Many students experience trauma in their lives that impact 

their behavior and learning in school. For these students, fear 

of being unsafe can drive them to a fight, flight, or freeze 

response. A teacher must be sensitive to the dif ferent 

reactions and behaviors necessary to build connections and a 

relationship with student who has experience trauma. 

Therefore, a teacher must educate themselves on proper 

trauma-informed care techniques.

PROBLEM STATEMENT



 What are ACEs?

▪ Adverse childhood experiences is an umbrella term that includes 
many different types of childhood trauma, including abuse and 
neglect

 The CDC-Kaiser ACE study

▪ Conducted from 1995-1997

▪ 17,000 adults completed a survey about their childhood experiences 
and their current health

▪ What they learned:

▪ ACES occur across all populations

▪ 2/3 out of those surveyed claimed at least one ACE

▪ Over 1/5 of those surveyed claimed 3+ ACEs

ADVERSE CHILDHOOD EXPERIENCES 

(ACES)



ACES LASTING IMPACTS



 Trauma-Informed teaching is a mindset that teachers must 
always have. It requires sensitivity towards students and a focus 
on relationship building and the creation of a safe environment 
above all  else.

 Trauma is often invisible: a teacher can not assume that they 
understand the trauma their students have been through. This 
means that every student must be treated with the same care.

 A teacher who practices trauma-informed care:

▪ Is patient with all students who “act out”

▪ Makes relationship building a priority in their classroom

▪ Knows their students

▪ Builds a safe classroom environment where student can make mistakes 
without fear of punishment and does not seek to “win” behavior from 
students

DESCRIPTION OF TRAUMA-INFORMED 

TEACHING



 According to the CDC, 1 in 7 children will experience child 

abuse and neglect every year.

 More than 25% of children experience a serious trauma before 

they are 16.

 Some common sources of trauma are:

▪ Neglect

▪ Abuse, sexual, physical, or emotional

▪ Injury

▪ Witnessing violence

▪ Treatment of illnesses

▪ Witnessing parental abuse

FACTS AND STATISTICS





LONG TERM EFFECTS OF ACES



 In response to trauma, a student’s brain experiences a stress 

response. They may show the following behaviors that impact 

a student’s education: 

▪ Fight: anger, yelling, throwing things, physical fighting

▪ Flight: wandering the hallways, exiting the classroom without 

permission

▪ Freeze: put their head down, unable to respond to verbal prompts, 

does not complete work

 Prolonged periods of a stress response alter the brain and 

make it harder to make connections and learn.

IMPLICATIONS FOR THE CLASSROOM



 Routines and stabil ity are important for students who may not 
have this at home.

 Choice in the classroom helps students who feel l ike they have 
no control over their l ives.

 Students may act up during transition periods, l ike holiday 
breaks. Anticipate this and offer additional support during these 
times.

 Students will  need to be taught to regulate their emotions.

 Realize that without feeling safe, a student can not learn. Safety 
and relationships is more important than anything else.

WHAT CAN THE TEACHER DO?



 Students who experience childhood trauma often have 

dif ficulty regulating their emotions. They need an adult who is 

safe to teach them strategies to do so.

 Step 1: Teach the student to identify their emotions. This can 

be done through journal writing and discussions or through 

drawing and a feelings chart.

TEACHING STUDENTS TO REGULATE 

EMOTIONS



 Step 2: Offer a space where students can go to practice 

regulation techniques.

 Step 3: Teach students regulation techniques

▪ Breathing methods

▪ Counting backwards from 100

▪ Writing about how they are feeling

 Step 4: Practice. Help your student to practice emotional 

regulation. Keep in mind that it will not be learned overnight 

and the teacher needs to be calm and supportive for a student 

to feel safe.

TEACHING STUDENTS TO REGULATE 

EMOTIONS



 Many students experience trauma, and they need adults who 

are educated on trauma-informed care to help them. These 

adults need to create a safe environment and teach students 

to regulate emotions. The adults also need to be aware that 

students may act out and react with patience and care so as 

not to prove to the child that they are another adult who they 

can not trust. The importance here is building relationships 

and a safe environment for the student.
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